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NOTE: 
DON’T MISS OUT on vital parts of this document! You need to make sure you go to Word;s PREFERENCES tab, got to VIEW, and ensure that VIEW PLACEHOLDERS is UNCHECKED.

We’re only including the writable parts of the ILC plans for you, as we’re assuming you already have one of the ILC books. So please refer to your original ebook or book for the explanation, overview, the Graphic Thinker template etc. Happy planning, from the ThinkShop team! SIMPLY START TYPING where you want to in this template.

	
OVERVIEW        Teacher Planning Guide for a Conceptual Approach to Teaching

	TOPIC/CONTEXT:


	

	Conceptual Lens – Binary opposites:



	One set of  Binary Opposites from above, to use with class:



	CONCEPTUAL or ENDURING UNDERSTANDING: Students will understand that: (no specific names or places – should be timeless and universal)



	BIG IDEAS:


	ESSENTIAL QUESTIONS:



	KEY COMPETENCIES





Thinking 

 Using language, symbols & texts to make meaning    

 Relating to others 

  Managing self
Participating and contributing
	How will we know? (students to decide)



	CURRICULUM LINKS: (Literacy, numeracy, science…)


	

	KNOWLEDGE Students will know:

Key vocabulary about________   and ________

Influencing factors

 Terminology for________________

Definitions for________and__________(BOs)

 Key factual info about______________

 Formulae (if any)_________________

 Critical details involving local_______________

Important events and people_______________
 Sequences and timelines_______________


	HABITS OF MIND or Thinking Behaviours

(if you’re using them)

S




	 STAGE 1: IMMERSION               
	teacher/students’ choice of focal binary pair:_____________________________

	ACTIVITY
	TASK
	TRANSFERRABLE SKILL
	ASSESSMENT

	Establish prior knowledge

	Use Thinking, Talking Exploring cards - next page
	1. Students write initial definition (“What do we know”)

2. Cards; placement & discussion.

3. Refine definition
	Listening

Speaking

HOM 

Analyse

Synthesise


	“What we know now”, student understanding



	Hook students affectively/emotionally

	(e.g. video, visit, speaker, 

website…)

MY HOOK:
	1. Remember to use your specific (weakest) HOM as you do this activity.

2. Discuss the ‘hook’.

3. PMI on underlying 

concepts in the hook.


	Analyse

Synthesise


	Student understanding. 

Students summarise their findings.

	Understandings and questions

	Reveal the Understandings and Essential Questions to the class


	1. Students discuss and relate them to the movie/story etc.

2. Do we have any new questions to add?


	Participating & contributing

HOM

Questioning


	

	Provide information

	Books, sites, visits, visitors. 

Also see our Suggested Resources (p 24)
	Students gather and organise facts.
	Organise & record info
	1. Students summarise their findings.

2. Use the graphic thinker on page 20 to view from other people’s viewpoint




	THINKING, TALKING, EXPLORING cards

It’s essential that students are given the opportunity to debate a topic. There are innumerable benefits. Some benefits for students are:


• asking questions, learning to ask better questions[image: image3.jpg]




• the opportunity to analyse, compare, and evaluate while listening 


  and talking


• being exposed to differing viewpoints  


• able to see that everyone’s understandings are always growing.


• given the opportunity to think, make meaning, relate to others, 

       manage self, and participate and contribute.


• becoming affectively involved.

Thinking, Talking, Exploring becomes an excellent INTRODUCTION to a topic, as it builds on students’ prior knowledge. TTE also is really useful at other stages of a unit, to consolidate and check on students’ understandings.

INSTRUCTIONS for Thinking, Talking, Exploring

NOTE: these cards are for you to photocopy, possibly laminate for future use, and then cut apart. Please note that they are NOT ARRANGED in any order here - it’s up to your students to debate which heading to put each card under!

1. Students are told the topic, and they must write their individual definition of the term on a piece of paper. 

Let your students know that this is a “PRE-ACTIVITY assessment to find out what we know, and we’ll be doing this again at the end of the unit - so don’t worry if you can’t write much right now!

2. Stick or pin the header cards up on a whiteboard or a wall. Tell the students that the card (???) 


means DON’T KNOW; NEED MORE INFORMATION.

3. Hand out 1 card to groups of 2 or 3 students, and ask them to discuss it, and then stick them up 


under the  heading that they think is appropriate. They will need to be able to give supporting reasons 

for their decision.

4. Student come back to you for another card, until they have all been pinned up. Meanwhile, teacher circulates 


and listens to conversations - you’ll be surprised at the depth of thinking you hear!

5. WHEN the cards are all on display, you may want to take a photo of their placement; then you can take      another photo at the end and compare, analyse changes or development in thinking that have occurred.

6. And now the REALLY meaty thinking part begins! 

• Choose one of the cards that has been placed, and ask a member of the team who pinned it up, to give their team’s supporting reasons. Remind students to use their weakest Habit Of Mind (if you use them) - e.g. Asking Questions; Seeing the WOW factor; Listening to others; Communicating with clarity…

• Ask if anyone would like to comment, or if they disagree and would like to place the card somewhere else. They must give their reasons. Vigorous discussion will ensue!

Your role here is to SCRIBE student responses on a large sheet of paper, title “OUR ON-GOING DEFINITION OF _____________________ . Simply note the student’s name, and the essence of their point. This is the time to act as a facilitator and also a modeller of Good Questions; 

use phrases/questions/prompts such as:






-  “So are you saying that…?”






- ”Can someone clarify for me what xxxx just said?






- ”Can you put that another way?”

· ”Does this make us think of something else here?”

(Note; If you have the ThinkShop pack of Question Starters, now is the time to be using them - both to prompt students and yourself with good question starters!)



	(Use approx 20 – 30 of these rectangles to fill in your own statements and provocative ideas for students to use for Thinking, Talking, Exploring):

	TTE card:



	TTE card:



	TTE card:



	TTE card:




	Essential questions addressed, with local/personal focus

	TRANSFERRABLE SKILL
	TASK
	ASSESSMENT

	Making a decision

	1. Class decides on this pair of BOs 

(Binary Opposites) to study: ___________________________

Reasons needed!
	“What we know now”, student understanding

	Summarise
Analyse 

Compare
Synthesise
Create
Evaluate
	2a. Use the resources and websites to compare information on

 
________________________


and ______________________

2b. Create a graphic organiser 

showing the following comparisons: (e.g. local: national; national: global)

2c. Summarise your comparisons in 2 or 3 sentences, giving supporting reasons from your GT (graphic thinker).
	Bloom’s higher-level thinking: Student Self assessment chart

	Use OPV organiser

Synthesise

Make generalisations
	3.  Use the OPV graphic thinker  (p. ??) to analyse from other peoples’ viewpoints
	(e.g. map, showing influences of…)

	Analyse

Apply
	4. Draw a map/diagram of your local 

area to show the influences of an_________________________
	

	Synthesise

Evaluate
	5. Use one pair of the BOs to reflect on one of the essential questions. You need to convey the idea of both BOS between 2 or more cultures, species, or locations.


- Visual display (on paper, computer)

- Story (oral or written)


- Drama    - Model    - Song
	

	 Creative Thinking
	6. Choose 2 activities or more to complete from the Creative Extenders 
	Peer assessment

	Co-operative: 

 Sharing tasks 

 Delegating tasks

 Decision making
	7. Individually or in groups, DESIGN and make a game to teach the concepts we’re focussing on in this unit (all BOs)
	Student understanding

	 Analyse

 Synthesise

	8. Refine and share definitions. Understand that these are STILL 

on-going definitions.


	NOTE: This is excellent as a culminating activity.


	
CREATIVITY EXTENDERS For group/class oral discussion (10 minutes): brainstorm

	(Teachers: you need to make these up; or use ones from Creativity Extenders, and Creative unit Extenders books, for example)

ACTIVITY TIME. Choose any of the activities below. 

Remember: CREATIVITY is the main idea, but PRESENTATION is important too! Present your work on a single side so that it can be displayed on the wall for others to enjoy. Ensure that you cut out and paste on the questions so that people understand your ideas.



	What if …

	

	
	

	
	


	  STAGE 3: DIFFERENTIATION/ENRICHMENT  

Individual and small-group inquiry          

	Possibly only some students will reach this stage

Students compose more Essential Questions. 

Students follow Stages 1 and 2, but with own Binary Opposites, and Essential Questions.

A few ideas for research:

• Research and organise, synthesise and evaluate material on __________________ (binary opposites)

• Use Inspiration to categorise _____________________

• Use Inspiration to categorise your country’s _____________________________ and causes

• Inquiry process: What can I do to __________________________

• Use CPS (Creative Problem-solving) model for problem-solving using criteria.

• Questionnaire/interviews to _______________________

• Interpreting questionnaire results:


- how can we categorise the differing viewpoints/perspectives?

· How are the viewpoints/perspectives the same? Different? Venn diagram.

Additional ideas:




	Assessment And Reflection: show your understanding

	Allocate one or more of the following, or let your students choose:

(see following pages for 3 different kinds of assessment activities).
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Howi did usethe Key Competencies over the course of this study?

“The development of the competencie s bth an end n self(a goal) and the means by which other ends are

achieved. Successullearers make use of the competencies n combination vith allthe other resources avalable
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class and everystudent wil e difeent

(Over the course of this study, 1 found that | improved
in my ability to:

Notatal

Alte

Quitealot

Ahuge

1. Think
- actively seek and use knowledge

- create knowledge, put info together innew ways.
- reflect on my own learning

- craws on persanal knowledge and inuitions, making
decsions

- ask questions, and challenge the bass of assumptions.
and perceptions.

2. Use language,symbols, and texts (making meaning)

-use words, number, images, movement, metaphor,and
technologies ina range of contexts/areasfways.

- recognise how choicesof language, symbol, o text
affect people’s understanding

- confidently use CT to access information

- confidently use CT to provde iformation and to
communicate with others.

3. Manage self
- establish personal goals

- make plans
- manage projects

et high standards

- have strategies for meeting challenges.

- know when to ead, when to fllow, and when and how
toactindependently.

% Relate o others

- lsten activel,recognise diferent points of view,

- negotiate and share deas

- be aware o how my words and actons afect athers

- know when s appropriate to compete and when to
cooperate

- work effectively together,and together an come up
with new approachs, ideas,and ways o thinking,

5. Participate and contribute
contribute appropriately as 3 group member,

- make connections with others and to

- create opportunities or others n the group.

- have more confidence to partcpate within new contexts
- understand the importance of ontributing to the
qualtyand sustainabily of environments eg. social,
cultural, physial, and economicl






	2. REFLECTION



	1. What was the most interesting thing you learned about this topic? Explain why.

2. What was the most important thing for people to understand about this topic? Why?

3. What was the most difficult idea or  task in this study, and what suggestions can you give to make it easier to understand or do?

4. Decide with a partner on 2 viewpoints on this topic, one international and the other local or your own. Do a Venn diagram showing the similarities and differences.

5. Think about cause and effect. List 2 major causes of problems discovered in this topic.

6. If you knew someone else was going to study this topic next term, what 2 ways could you suggest to make it more interesting or to improve it?

7. List 3 things you learned about this topic or about yourself, that you didn’t know before you began.



	
3. Final Assessment: PERFORMANCE


	(based on understandings above and should show a PERSPECTIVE):

TOGETHER WE CAN MAKE A DIFFERENCE

1. DRAW and WRITE A LETTER - Find out which _______________________ in your area, and why.  Remember to think of this from SEVERAL viewpoints or perspectives. Draw a picture of the ____________________ and its main __________________ . Send a letter to the local newspaper or to your Council, along with your picture, explaining how you feel about ______________________ .

2.  WRITE A LETTER - Send a letter to the local newspaper or to your local Councillor, explaining how you feel about ________________.  It would be good if you could include, in your own words, information on a _________________ that you’re particularly interested in. Discuss why you feel so strongly. Remember to think of this from SEVERAL viewpoints or perspectives. Writing letters like this can help your local council to understand local people’s feelings about issues, and may help to even make new local bylaws or new events

3. MAKE A PRESENTATION: - prepare a section for your school’s website , on ____________________ and __________________. Include things like a podcast, slideshow, or interactive presentation, and links to national sites on _________________. Remember to think of this from SEVERAL viewpoints or perspectives.

4. PARADE:- make masks and costumes based on local _______________ and local ________________. Organise a parade - through your school, through the town.. Be sure that it is clear to people, why this issue is important. Remember to think of this from SEVERAL viewpoints or perspectives. And t take photos for your school website!
Note: These are provided as starters or examples for you. Do add more if desired.




	Suggested Resources

	From ThinkShop:  (most also available as ebooks for approx $20)

	Creative thinking:

Creative Extenders (approx $34)

Creative Unit Extenders (approx NZ $34)

Creativity Starters (approx NZ $34)

Questioning:

Questions Starters set, laminated or unlaminated (approx NZ $39 unlaminated)

Critical Squares (approx NZ $49)

Graphic Thinkers approx NZ $36)

TTE cards: sets, laminated or unlaminated) approx NZ $9 per set in sturdy pouch

Courage             Heroism                City Life                   Piracy

Humour               Stupidity               Immigrants              A Friend

Real                    Freedom               Success                  Fairness

Thinking talking Exploring book (all sets, photocopiable book) approx NZ $37



	Other resources:
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